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SANTRAUKA 

Studijq kokybes gerinimas - nuolatine, nenutrukstama uni- 
versitetq veikla, kurios jgyvendinimas turi buti laikomas prio- 
ritetiniu veiksniu. Straipsnyje analizuojami svarbiausi universi- 
tetiniq studijq kokybes gerinimo uzdaviniai, isryskej^ trijuose 
Lietuvos universitetuose - studijq kokybes uztikrinimo siste- 
mos gerinimas, destytojq profesinis tobulejimas ir studentq 
pasiekimq gerinimas. Sias studijq kokybes dimensijas apibudi- 
na vertinimo kriterijai, kuriais remiantis atskleidziamas tyrime 
dalyvavusiij studentq ir destytojq poziuris j studijq kokybes 
gerinimo prioritetus. 

PAGRINDINig SAVOKg APIBREZIMAI 

• Gerinimo prioritetai - svarbiausi uzdaviniai, kuriuos reikia 
kuo skubiau spr^sti siekiant universitetiniq studijq trukumus 
pasalinti. 

• Studijq kokybes dimensijos - universiteto veiklos sritys, atitin- 
kancios uzsibreztus suformuluotus reikalavimus ir lemiancios 
studijuojancio asmens saviugdos bei jgyjamos kvalifikacijos 
kokyb$. 

• Studijq kokybes gerinimas - studijq privalumq pletojimas ir 
trukumq pasalinimas. 

• Studijg kokybes uztikrinimas - informacijos apie studijas rin- 
kimas, sisteminimas ir analize, studijavimo sqlygq atitikimo 
uzsibreztiems reikalavimams nustatymas gautq rezultatq 
pagrindu, jvardytLj privalumq pletojimas, atskleistq trukumq 
priezasciq isaiskinimas ir jq salinimas. 

• Universitetinig studijg kokybe - sqlygq, suteikiamq asmens 
saviugdai pletoti ir kvalifikacijai universitete jgyti, atitikimas 
suformuluotiems reikalavimams (poreikiams). 


(VADAS 

Kokybes idejq pradininkai ir jq propaguotojai (P. Crosby, 
W. E. Demingas, J. Juranas ir kiti autoriai is Quality Gurus) 
akcentuoja nenutrukstamo studijq gerinimo proceso 
reiksm^ siekiant kokybes kiekvienoje organizacijoje 
Kokybes gerinimas labai svarbus ir universitetuose. 
Gerinimo uzdaviniq gali buti daugybe, taciau jq visq 


ABSTRACT 

Higher education quality improvement is a constant and con- 
tinuous university activity and its implementation should be 
given a priority. This article analyses the most important tasks 
set at three Lithuanian universities seeking to improve higher 
education quality: the improvement of higher education qual- 
ity assurance system, teacher professional development and 
student achievement improvement. These dimensions of high- 
er education quality are characterised by assessment criteria, 
used as the basis in revealing student and teacher attitude to 
priorities of higher education quality improvement. 

DEFINITIONS OF KEYWORDS 

• Priorities of improvement - the key objectives which have to be 
solved with all speed aiming at elimination of weaknesses of 
university studies. 

• Dimensions of higher education quality - university activ- 
ity areas which meet the formulated requirements and deter- 
mine the quality of student self-development and acquired 
qualification. 

• Higher education quality improvement - enhancement of 
strengths of studies and elimination of weaknesses. 

• Higher education quality assurance - collecting, systemizing 
and analysis of information about studies, identification of con- 
formity of studying conditions to the set requirements on the 
basis of the obtained outcomes, enhancement of the named 
strengths, explication of the revealed weaknesses and their 
elimination. 

• Higher education quality at universities - conformity of condi- 
tions created to person's self-development and qualification ac- 
quisition at university to the formulated requirements (needs). 


INTRODUCTION 

The initiators and advocates of quality ideas (P. Crosby, 
W. E. Deming, J. Juran and other authors, see Quality 
Gurus) stress the importance of continuous improve- 
ment in pursuit of quality at every organization. Qual- 
ity improvement is also important at universities. There 
exist a huge number of quality improvement objectives 
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jgyvendinti is karto nejmanoma, todel butina isskirti 
prioritetinius - tuos, kuriuos jgyvendinti siekiant studijg 
kokybes reikia pirmiausia. Gerintiniems dalykams turi 
buti skiriamas ypatingas demesys, kad butq kuo grei- 
ciau pasalinti studijq kokybes trukumai (ENQA, 2005). 

2005 m. trijuose Lietuvos universitetuose buvo at- 
liktas tyrimas, padej^s nustatyti j kurias studijq kokybes 
dimensijas atsizvelgiant pirmiausia reiketg gerinti stu- 
dijq kokyb^ tirtose aukstosiose mokyklose. Analizuotas 
akademines bendruomenes nariq poziuris j universiteto 
tikslq jgyvendinimq, vadovavimq, studentg priemimo ir 
paramos jiems organizavimq, studentg tobulejimq (sie- 
kiant tiksliau siq dimensijq apibudinti ji toliau vadina- 
ma studentg pasiekimg gerinimu), destytojg profesinj 
tobulejimq, materialinig isteklig valdymq, isorinig rysig 
palaikymq ir pletojimq, studijg kokybes uztikrinimo sis- 
temos pletojimq. Sis studijg kokybes dimensijg sqrasas 
parengtas remiantis aukstojo mokslo kokybes uztikri- 
nimo agenturg reikalavimais ir jvertinus jg svarbq Lie- 
tuvos universitetams (I. Savickiene, 2005). Universitetg 
atstovg nuomone, daugiausia demesio reiketg skirti 
studijg kokybes uztikrinimo sistemos gerinimui, des- 
tytojg profesiniam tobulejimui ir studentg pasiekimg 
gerinimui; veliau reiketg gerinti studentg priemimo ir 
paramos jiems organizavimq, materialinig isteklig val- 
dymq ir isorinig rysig palaikymq; respondentg nuomo- 
ne, maziausiai gerintinas vadovavimas bei universiteto 
misijos ir tikslg jgyvendinimas. Tyrimui taikytas rangg 
skales klausimynas; apklaustgjg prasyta suskirstyti atsa- 
kymus pagal prioritetus. Aukstesnis jvertis rode svarbes- 
nj atsakymq. 

Tyrime dalyvavo 639 respondentai: 535 studentai 
ir 104 destytojai is trijg Lietuvos universitetg. Tiriamieji 
atrinkti tikimybiniu metodu, taikant serijinj principq. Sis 
metodas pasirinktas del tiriamos populiacijos - univer- 
sitetg bendruomenig - dydzio ir plataus nusidriekimo. 
Universitetai parinkti atsizvelgiant j geografinj principq, 
ir siekiant atspindeti skirtingg regiong ypatumus. Ap- 
klaustieji atstovauja penkioms mokslg sritims: socialinig 
(49% respondentg), humanitarinig (27%), fizinig (12%), 
biomedicinos (10%) ir technologijos (2%). Pasirinktuo- 
se universitetuose vyrauja socialiniai ir humanitariniai 
mokslai, todel ir dauguma respondentg yra sig dviejg 
sricig. Tyrimo duomeng patikimumas - 95%, duomeng 
netikslumas - 4,2% studentg apklausoje ir 9,2% - desty- 
tojg apklausoje. 

Sis straipsnis grindziamas auksciau aprasyto univer- 
sitetinig studijg kokybes tyrimo rezultatais. Straipsnio 
tikslas - isanalizuoti prioritetines studijg kokybes geri- 
nimo dimensijas - studijg kokybes uztikrinimo sistemos 
gerinimg, destytojg profesinj tobulejimg ir studentg pa- 
siekimg gerinimq - apibudinancius vertinimo kriterijus 
ir jais remiantis nustatyti svarbiausius studijg kokybes 
gerinimo uzdavinius trijuose Lietuvos universitetuose. 


which are impossible to be implemented at once; there- 
fore, it is necessary to prioritize them by singling out 
the ones which have to be implemented first, aiming 
at higher education quality. The issues that have to be 
improved should be given a particular importance in or- 
der to eliminate the shortcomings of higher education 
(ENQA, 2005). 

The research, carried out in three universities in 
Lithuania in 2005, contributed to the identification of 
dimensions of higher education quality which should 
be first taken into account, seeking to develop higher 
education quality in those institutions. The attitude of 
the members of academic community was analysed to 
the following areas: the realisation of higher education 
goals, leadership, organization of student enrolment and 
support, student development (aiming at a more precise 
description of this dimension, it is further called student 
achievement improvement), teacher professional devel- 
opment, management of material resources, maintenance 
and enhancement of external communication, improve- 
ment of higher education quality assurance system. This 
list of dimensions of higher education quality is based on 
the requirements set by higher education quality assur- 
ance agencies, having evaluated their importance upon 
Lithuanian universities (I. Savickiene, 2005). According 
to the representatives of universities, the improvement 
of higher education quality assurance system, teacher 
professional development and improvement of student 
achievements are the areas that require most attention; 
further attention should be devoted to the organization 
of student enrolment and support, management of ex- 
ternal resources and maintenance of external communi- 
cation; areas that require least improvement, according 
to the respondents, are leadership and realisation of uni- 
versity mission and goals. Research employed an interval 
scale questionnaire; research participants were asked to 
prioritise the responses. The higher the rating, the more 
important the answer was considered. 

639 respondents participated in the research: 535 
students and 104 teachers from three universities in 
Lithuania. Research participants were selected by a prob- 
ability method applying a serial principle. The scope and 
wide range of research population - university commu- 
nities - determined the choice of research participant se- 
lection method. Universities were chosen with regard to 
geographical principle in pursuit to reflect the peculiari- 
ties of different regions. The respondents represent five 
areas of education: social sciences (49% respondents), 
humanities (27%), physical sciences (12%), biomedicine 
(1 0%) and technologies (2%). Social sciences and human- 
ities prevail in the chosen higher education institutions; 
therefore, the majority of the respondents are from these 
two areas. The reliability of the research data is 95%, while 
the data deviation is 4,2% in student inquiry and it equals 
9,2% in teacher inquiry. 
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STUDIJy KOKYBES UZTIKRINIMO SISTEMOS 
GERINIMAS 

Lietuvos svietimo gairese 2003-2012 metams (2002) 
vienu pagrindinig svietimo pletotes uzdavinig laikomas 
kokybes uztikrinimas. Cia teigiama, kad tolesne svieti- 
mo pletote privalo buti nukreipta j nuolatinj kokybes 
gerinimg.„Butina pasiektos kokybes islaikymo ir jos ge- 
rinimo sglyga - nuolatinis viesas atsiskaitymas uz svie- 
timo rezultatus" (p. 141). Kokybes uztikrinimas ir viesa 
atskaitomybe vadinami pagrindiniais svietimo politikos 
prioritetais. Siame dokumente taip pat pabreziama, kad 
aukstojo mokslo kokybes uztikrinimo sgvoka apima stu- 
dijg turinio atnaujinimg, akademinio personalo pasiren- 
gimo bei darbo gerinimq, intelektinj ir materialinj svieti- 
mo sistemos aprupinimq, nuolatinio kokybes vertinimo 
sistemos jdiegimg ir siuolaikisko kokybes valdymo uzti- 
krinimq. Tai galimos studijg kokybes dimensijos, bet jg 
sgrasas nera isbaigtas, nes jis neapima kai kurig svarbig 
klausimg - studentg pasiekimg gerinimo ar rysig su ki- 
tomis organizacijomis palaikymo. 

A. Juodaityte (2004) teigia, kad studijg kokybes uzti- 
krinimq sglygoja„reikalavimg tikslumas, vertinimo siste- 
mos sudarymas, universitetg tarybg ir grupig, atsakingg 
uz studijg kokybes vertinimq, sudarymas; reguliarus, sis- 
temingas universitetg atsiskaitymas uz studijg kokyb^; 
nepriklausomg ekspertg pasitelkimas" (p. 24). Isvardytg 
sglygg laikymasis sukuria prielaidas studijg kokybes uz- 
tikrinimo sistemos gerinimui. 

Kokybes uztikrinimo sistemos veikimas turi buti re- 
glamentuotas dokumentais (N. G. Borahanas ir R. Ziarati, 
2002).Tokiu atveju pasidaro aiskiau, kokig procedurg ir 
reikalavimg butina laikytis siekiant studijg kokybes. Sie 
reikalavimai turi buti zinomi visai universiteto bendruo- 
menei ir jos suvokiami. Svarbu periodiskai tirti studijg ir 
administracines veiklos kokyb^ ir analizuoti studentg ir 
personalo nuomon^ apie tg kokyb^. Universiteto atsto- 
vg poziuris j studijas atspindi jg kokyb^. 

R. Zelvys (2003) kokybes uztikrinimq sieja su kontro- 
les funkcija. Sis autorius mini keturis dazniausius kontro- 
les proceso etapus: kriterijg ir metodg veiklos kokybei 
jvertinti kurimq, veiklos kokybes vertinimq, nustatymg, 
ar veiklos kokybe atitinka kriterijus ir koreguojamuosius 
veiksmus. Paskutiniajame etape perzengiamos kontro- 
les ribos ir studijg kokybe pradedama gerinti. 

Pletojant kokybes uztikrinimo sistemg, svarbus vai- 
dmuo tenka vertinimui, todel vertinimo proceso anali- 
zei reiketg skirti ypatingg demesj. Vertinimas apima sis- 
temingg informacijos rinkimg, jos sisteminimg ir analiz^ 
tarn, kad butg galima atlikti jvertinimg ir nuspr^sti del 
studijg kokybes bukles ir jos gerinimo. Jis turetg buti 
atliekamas planingai, pagal tarn tikrq ciklg ir tarn tikrg 
sistemg. Studijg kokyb^ reiketg vertinti laikantis suda- 


This article is based on the findings of the previously 
described research on higher education quality at univer- 
sities. The purpose of the article is to analyse the priority di- 
mensions of higher education quality improvement - the 
improvement of higher education quality assurance sys- 
tem, teacher professional development and improvement 
of student achievements - which are characterised by as- 
sessment criteria and on the basis of these criteria to deter- 
mine the most important objectives of higher education 
quality improvement in three universities in Lithuania. 


1 

IMPROVEMENT OF HIGHER EDUCATION 
QUALITY ASSURANCE SYSTEM 

Quality assurance is one of the main objectives of the 
educational development determined in the Guidelines 
of the Lithuanian Education for 2003-2012 (2002). It is 
stated that further development of education should be 
directed to constant quality improvement. "A necessary 
precondition of sustain ability of quality and its improve- 
ment is permanent public accountability for the out- 
comes of education" (p. 141). Quality assurance and pub- 
lic accountability are the major priorities of educational 
policy in Lithuania. It is also emphasised in the document 
that the concept of higher education quality assurance 
involves the renewal of study curriculum, improvement 
of qualification and work of academic personnel, intel- 
lectual and material supply of the system of education, 
implementation of constant quality assessment system 
and assurance of up-to-date quality management. These 
are possible dimensions of higher education quality, but 
their list is not complete as it fails to involve some rele- 
vant issues such as student achievement improvement 
or maintenance of relationship with other organizations. 

A. Juodaityte (2004) claims that higher education qual- 
ity assurance is determined by "rigour of requirements, de- 
velopment of assessment system, university councils and 
groups responsible for study quality assessment; regular 
and systematic university accountability for study quality; 
using the activity of independent experts" (p. 24). Keeping 
to the listed conditions create premises for the improve- 
ment of higher education quality assurance system. 

To ensure the clarity of the procedures and require- 
ments that are to be followed seeking for higher educa- 
tion quality, the performance of the quality assurance 
system has to be regulated by certain documents (N. G. 
Borahan and R. Ziarati, 2002). The whole university com- 
munity should be aware of and perceive these require- 
ments. It is important to research higher education and 
administration activity quality on a periodical basis and 
analyse student and staff opinion about that quality. The 
attitude of higher education representatives to studies 
contribute to reveal the quality of higher education. 
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ryto piano, atsizvelgiant j jo etapus. Svarbu, kad verti- 
nimas apimtq jvairias dimensijas, apibudinamas vertini- 
mo kriterijais ir turincias jtakos studijq kokybei. 

Surinkus ir isanalizavus informacijq, nusakanciq stu- 
dijq kokybes bukl^ pagal kriterijus, butina atlikti jver- 
tinimq - nuspr^sti, ar studijq sqlygos atitinka suformu- 
luotus reikalavimus. Nustatomi universitetiniq studijq 
privalumai ir trukumai, sprendziama, ar studijq kokybes 
bukle gera, ar bloga. Nustatytus privalumus reikia irto- 
liau pletoti, o trukumus paprastai reikia detaliau tirti, 
kad butq isaiskintos jq priezastys. Nustacius priezastis 
galima imtis veiksmg trukumams pasalinti. Praejus nu- 
statytam laikotarpiui privalumams pletoti ir trukumams 
salinti, vel atliekamas studijg kokybes vertinimas, kurio 
metu aiskinamasi kokia esama studijg kokybes bukle 
universitete ir kodel ji butent tokia. Tai ciklinio pobu- 
dzio, nenutrukstamas studijg kokybes uztikrinimo pro- 
cesas (1 pav.). 

Studijg kokybes gerinimas apima universitetinig 
studijg privalumg pletojimg ir trukumg salinimq. Labai 
svarbu, kad siame procese dalyvautg visi studijg koky- 
be suinteresuoti asmenys. Per mazai vien tik skatinti 
bendradarbiauti ar dalintis atsakomybe tik kai kuriems 
universiteto bendruomenes nariams rupinantis atskirg 
studijg procesg kokybe, bet apeinant kitg procesg geri- 
nimq (S. J. ir R. R. Simsai, 1995). Jei kiekvienas darbuoto- 
jas gerins studijg kokyb^ atskirai, rezultatai nebus tokie 
puikus, kokie jie galetg tapti, kai universitete jsivyrautg 
sisteminis poziuris j studijg kokyb^, butg propaguoja- 
mas visuotinis studijg kokybes gerinimas pagal visas 
dimensijas. 

Svarbus vaidmuo gerinant studijg kokyb^ tenka 
universiteto vadovybei. Aukstosios mokyklos adminis- 
tracija, siekdama gerinti studijg kokyb^, turi atlikti sias 
pagrindines funkcijas: nustatyti parametrus (studijg 
kokybes dimensijas ir vertinimo kriterijus), pagal ku- 
riuos bus pletojama studijg kokybe; sukurti atitinkamg 
atmosferq, palaikancig studijg kokybes gerinimo kultu- 


R. Zelvys (2003) relates quality assurance to the func- 
tion of control. This author names four most often encoun- 
tered stages of control process: development of criteria and 
methods to evaluate quality, assessment of quality, identifi- 
cation if performance quality meets the criteria and correc- 
tive actions. In the last stage the boundaries of control are 
overrun and higher education quality improvement starts. 

Assessment plays an important role in the improve- 
ment of quality assurance system; therefore, a particular 
attention should be devoted to the analysis of assessment 
process. Assessment involves a systematic collecting of in- 
formation, its systemising and analysis in order to evalu- 
ate and make decisions with regard to higher education 
quality and its improvement. It should be performed in 
a planned way, according to a special cycle and a certain 
system. Higher education quality should be assessed fol- 
lowing the outline taking into account its stages. It is es- 
sential that assessment involves different quality dimen- 
sions which are defined by assessment criteria important 
for higher education quality. 

Having collected and analysed the information which 
describes the state of higher education quality according 
to assessment criteria, it is necessary to perform evalua- 
tion, i.e. to decide if conditions for studies confirm to the 
formulated requirements. University study strengths and 
weaknesses are determined, and the decision is made if 
the state of studies is of good or bad quality. The defined 
strengths need further enhancement, whereas the weak- 
nesses should be analysed in more detail to identify their 
causes. Having defined causes, it is possible to take actions 
to eliminate the shortcomings. After a certain set time to en- 
hance strengths and eliminate weaknesses another higher 
education quality assessment is carried out to find out the 
present state of higher education quality at university and 
why it is particularly such. This process of higher education 
quality assurance is cyclical and continuous (Fig. 1 ). 

Higher education quality improvement involves the 
enhancement of study strengths and elimination of weak- 
nesses. It is essential that all stakeholders participate in 



1 pav. Studijq kokybes uztikrinimo procesas 
Fig. 1. Higher education quality assurance process 
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rq; skatinti vidinf kokybes prieziurq; skleisti gerqjq patirtj 
pasitelkus veiksmingq ir atvirq bendravimo sistemq; ska- 
tinti kolektyvinj akademinio ir neakademinio personalo 
darbq; perduoti atsakomyb^ uz studijq kokybes gerini- 
mq padaliniams, galintiems uztikrinti nepertraukiamq 
tobulinimo procesq, j kurj butq jtraukiami ir darbuoto- 
jai, ir studentai (L. Harvey, 1994). Jei apibrezta veikla yra 
remiama vadovybes, studijq kokybes uztikrinimo siste- 
mos gerinimui sudaromos palankesnes sqlygos. 

Apibendrinant galima teigti, kad pagrindiniai stu- 
dijq kokybes uztikrinimo sistemos gerinimo vertinimo 
kriterijai gali buti sie: 

• nustatytq kokybes uztikrinimo procedurq 
detalumas, 

• vertinimo kriterijq aiskumas, 

• studijq kokybes tyrimq periodiskumas, 

• surinktos informacijos naudojimas studijq privalu- 
mams pletoti ir trukumams salinti, 

• visos universiteto bendruomenes aktyvumas geri- 
nant studijq kokyb^, 

• studijq kokybes vertinimo ir gerinimo rezultatq 
viesumas. 

Remiantis auksciau isvardytais kriterijais buvo ti- 
riamas trijq Lietuvos universitetg studentg ir destytojg 
poziuris j studijg kokybes uztikrinimo sistemos gerini- 
mg. Pastebeta, kad dazniausiai respondentg nuomones 
sutapo, nes atsakymus jie isdeliojo panasia tvarka. Abi 
universitetg bendruomenes grupes laikosi nuomones, 
kad svarbiausia - apibrezti aiskius studijg kokybes ver- 
tinimo kriterijus (studentg atsakymg vidurkis x=4,44, 
destytojg x=5,13, kai svarbiausias atsakymas vertina- 


this process. It is not enough to foster cooperation or re- 
sponsibility sharing when only separate members of uni- 
versity community care for the quality of separate study 
processes evading the improvement of other processes 
(S. J. Sims and R. R. Sims, 1995). If every person cares for 
higher education quality improvement separately, the re- 
sults are not as good as they could be if a systemic attitude 
at higher education quality prevails at the university and 
total higher education quality improvement according to 
all quality dimensions is advocated. 

An important role is performed by university authori- 
ties. In pursuit of quality improvement the higher educa- 
tion school administration has to perform the following 
main functions: to determine parameters (dimensions of 
higher education quality and assessment criteria) for quali- 
ty improvement; to create appropriate conditions support- 
ing quality improvement culture; to foster internal quality 
monitoring; to disseminate best practice using efficient 
and open communication system; to enhance cooperation 
of academic and non-academic staff; to transfer responsi- 
bility for higher education quality improvement to depart- 
ments that can ensure continuous developmental process 
involving staff members and students (L. Harvey, 1994). If 
the determined activity is supported by the administra- 
tion, better conditions are created for the improvement of 
higher education quality assurance system. 

Summarising it is possible to claim that the major as- 
sessment criteria for the improvement of higher education 
quality assurance system can be as follows: 

• detailed quality assurance procedures, 

• clarity of assessment criteria, 

• periodic research on higher education quality, 


6,0 


a - Vertinimo kriterijai / Assesment 
criteria 

b-Planingas tobulinimas / 

Planned improvement 

c - Visuotinis dalyvavimas / 

Total participation 

d - Periodiski tyrimai / 

Pariodical research 

e - Issamios procedures/ 

Detailed procedures 

f- Nuomonig analize / Opinion analysis 

g - Rezultatg paviesinimas / 

Publicity of results 



2 pav. Studijg kokybes uztikrinimo sistemos gerinimo prioritetai studentg ir destytojq poziuriu 
Fig. 2. Priorities of higher education quality assurance system improvement in student and teacher attitude 
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mas 7). Studentai antruoju pagal svarbq prioritetu lai- 
ko planingq studijq kokybes gerinimq (x=4,37), o tre- 
ciuoju - visos universiteto bendruomenes dalyvavimq 
gerinant studijq kokyb^ (x=4,33). Destytojai minetus 
du prioritetus sukeite vietomis: atitinkamai - x=4,41 
ir 4,27. Kitq prioritetq eiles tvarka studentq ir destytojq 
poziuriu sutampa, skiriasi tik prioritetq vidurkiai: stu- 
dijq kokybes bukles tyrimo periodiskumas (x=4,23 ir 
4,03), issamios studijq kokybes uztikrinimo procedures 
(x=4,09 ir 3,70), jvairii} nuomoniq apie studijq kokyb^ 
analize (x=3,51 ir 3,66) ir studijq kokybes vertinimo ir 
gerinimo rezultatq viesumas (x=3,03 ir 2,85). Respon- 
dent^ atsakymai del studijq kokybes uztikrinimo siste- 
mos gerinimo prioritetu pateikti 2 paveiksle. 

Panasus studentq ir destytojq poziuris j studijq ko- 
kybes uztikrinimo sistemos gerinimo prioritetus rodo, 
kad respondentq jvardinti svarbiausi uzdaviniai is tikrq- 
jq lemia studijq kokyb^. 


2 

DESTYTOjg PROFESINISTOBULEJIMAS 

Destytojq darbas apima: destymo, dalyvavimo tyrimuo- 
se ir kurybineje veikloje, profesionaliq paslaugq teikimo 
veiklq (pagal L. A. Braskampq ir J. C. Ory, 1 994). Destymas 
kaip veikla suvokiama labai placiai: tai paskaitq vedimas, 
bendravimas su studentais seminarq ir laboratorinig 
darbg metu, studentg individualaus darbo prieziura, jg 
tiriamgjg darbg organizavimas, konsultavimas ir vertini- 
mas, studijg dalyko dokumentg pildymas, vadovavimas 
asistentams, studijg dalyko turinio projektavimas, per- 
ziurejimas ir tobulinimas, studijg medziagos rengimas 
ir tobulinimg; kolegg darbo vertinimas. Tiriamgjg veiklg 
apima straipsnig, vadovelig, knygg ir monografijg rasy- 
mas, leidinig redagavimas ir recenzavimas, konferencijg 
medziagos rengimas, pranesimg skaitymas ir mokslinig 
tyrimg ataskaitg rengimas. Analizuodami destytojg ku- 
rybin^ veiklg, L. A. Braskampas ir J. C. Ory kai priskiria ir 
dalyvavimg konkursuose ir parodose, filmg kurimg, radi- 
jo ir televizijos laidg rengimg, literaturos kurinig rasymg 
ir kt. Profesionaliomis paslaugomissie tyrejai vadina irtg 
veiklg, kai destytojai pasinaudodami turimomisziniomis 
ir jgyta patirtimi padeda visuomenei spr^sti tarn tikras 
problemas: atliekami uzsakomieji tyrimai, jvertinama 
kitg institucijg veikla arba studijg programos, konsul- 
tuojamos visuomenines arba privacios organizacijos, 
padedama jgyvendinti regionines, valstybines arba 
tarptautines politikos uzdavinius, skaitomos paskaitos 
arba vedami seminarai tarn tikroms gyventojg grupems, 
dalyvaujama televizijos ir radijo laidose ir pan. 

Universitete turi buti sukurta konkreti personalo to- 
bulinimosi strategija (H. R. Kells ir K. A. Nilsson, 1995). 
Kita vertus darbuotojai turetg kiek galima geriau pasi- 


• use of the collected information to enhance 
strengths and eliminate weaknesses of studies, 

• active participation of the whole university commu- 
nity in quality improvement, 

• publicity given to assessment and improvement 
results. 

On the basis of the previously enumerated criteria, a 
research was carried out to reveal the attitude of university 
students and teachers in three Lithuanian universities to 
the improvement of higher education quality assurance 
system. It was noticed that in most cases respondents 
had unanimous opinions as they listed their responses in 
the similar order. Both university communities consider 
it most important to define clear assessment criteria for 
higher education quality (the means of student responses 
is x=4.44, teacher responses - x=5.13, when the most 
important answer is evaluated by 7). Students chose the 
planned study quality improvement as their second prior- 
ity according to importance (x=4.37), and participation 
of the whole university community in the improvement 
of quality as their third priority [x =4.33). Teachers coun- 
terchanged the mentioned two priorities: x=4.41 and 
4.27 respectively. The order of other priorities stated by 
students and teachers coincided, the difference was only 
in the means of priorities: periodical investigation of the 
state of higher education quality (x=4.23 and 4.03), de- 
tailed procedures of higher education quality assurance ( 
x =4.09 and 370), analysis of various opinions about high- 
er education quality ( x =3.51 and 3.66) and publicity given 
to higher education quality assessment and improvement 
results [x =3.03 and 2.85). Respondents' responses with re- 
gard to priorities for the improvement of higher education 
quality assurance system are presented in Figure 2. 

A similar student and teacher attitude to priorities for 
the development of higher education quality assurance 
system indicates that the major objectives enumerated 
by the respondents in fact determine higher education 
quality at universities. 


2 

TEACHER PROFESSIONAL DEVELOPMENT 

Teacher work includes teaching, participation in research 
and creative activity, provision of professional services 
(according to L. A. Braskamp and J. C. Ory, 1994). Teach- 
ing as activity is perceived in a broad context: delivering 
lectures, communication with students in seminars and 
laboratory work hours, supervision of student individual 
work, organization of student research work, counsel- 
ling and assessment, filling in study subject documents, 
managing assistants, study subject content design, revi- 
sion and improvement, preparation and improvement 
of study material; peer review. Research work includes 
writing articles, textbooks, books and monographs, ed- 
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naudoti jiems teikiamomis galimybemis tobuleti. Aka- 
deminiam personalui svarbu jgyti ne tik profesiniq, bet 
ir didaktiniq' zinig. Jg jgijimo sglygas pagerintg uni- 
versitetuose jkurti kvalifikacijos tobulinimo centrai (D. 
Gudaityte 2000). Tradicinj tobulinimosi pagrindg suda- 
rydavo jvairig kursg ir seminarg lankymas, taciau pasta- 
raisiais metais, siekiant tobulinimg padaryti tikslingesnj 
vis daugiau demesio skiriama personalo kvalifikacijos 
tobulinimui toje institucijoje, kurioje jis dirba (D. Hop- 
kinsas, M. Ainscowas ir M. Westas, 1 998). 

Svietimo gairese 2003-201 2 metams teigiama, kad 
iki 2007 m. butina jdiegti nuolatinio destytojg profesi- 
nes kvalifikacijos tobulinimo sistemg. Jei sistemingai 
rupinamasi personalo tobulejimu, nuolat aiskinamasi, 
kokiems destytojams reiketg kelti kvalifikacijg, kokig 
kvalifikacijos tobulinimo program^ sudaryti, kokie iste- 
kliai tarn reikalingi, kaip butg galima pagerinti sio pro- 
ceso organizavimg (D. Baume, 1995). Reiketg kasmet 
tirti, ar pavyksta jgyvendinti studijg kokybes tobulinimo 
strategijg instituciniu lygmeniu: patartina analizuoti 
studentg, pacig destytojg ir jg vadovg atsiliepimus apie 
akademinio personalo veiklg. 

B. Everardas ir G. Morrisas (1997) teigia, kad des- 
tytojg kvalifikacijos vertinimas atliekamas atestavimo 
metu. Jo metu destytojui turetg buti sudaryta gali- 
mybe susitikti su savo vadovu ir jdemiai, kritiskai per- 
ziureti nuveiktus darbus. Po atestavimo gali isrysketi 
darbuotojo pasiekimai ir tobulejimo galimybes, kilti 
problemg, kurias reiketg spr^sti. Mined autoriai tvir- 
tina, kad destytojg kvalifikacijos kelimg labiausiai sg- 
lygoja aukstosios mokyklos vertybes, tikslai ir studijg 
programg planai. 

Aiskindamiesi studentg pasiekimus, destytojai ne- 
turetg pamirsti, kad vertinimo sistemos tikslas - siekti 
studijuojancigjg tobulejimo. Pasitelkus grjztamgjj rysj 
svarbu pateikti tokig informacijg, kuria studentai galetg 
pasinaudoti apsispr^sdami, ar ir toliau turetg veikti tuo 
paciu budu, ar keisti savo veiksmg plang. Studentai turi 
is anksto zinoti, kada jie bus vertinami, kokios jg kom- 
petencijos bus nustatinejamos ir kokiu budu bus daro- 
ma. R. Lauzackas ir M. Tereseviciene (2003) akcentuoja 
jvertinimo kriterijg issamumg ir skaidrumg:„kriterijai, jg 
pobudis ir galutinio jvertinimo lyginamasis svoris turi 
buti zinomas kiekvienam studentui. Jei nera galimybig 
tai numatyti skelbiamose studijg programose, studen- 
tams tai rastiskai pateikiama semestro pradzioje kartu 
su ... studijomis susijusia informacija" (p. 303). 

Labai svarbu pereiti nuo tradicinio destymo prie 
studijavimo, grindziamo atvirumu ir lankstumu (G. Lin- 
kaityte, A. Valiuskeviciute, R. Kuncaitis, L. Zilinskaite, 
2004). D. Gudaityte (2000) pabrezia, kad del studentg 


1 S^voka „didaktines zinios" vartojama j student^ orientuotq studijq 
kontekste, kai naudojami siuolaikiniai interaktyvus destymo ir studijq 
metodai 


iting and reviewing publications, preparation of confer- 
ence material, presentation of articles and preparation 
for scientific research reports. Analysing teacher creative 
work, L. A. Braskamp and J. C. Ory include participation in 
competitions and exhibitions, taking movies, producing 
radio and television broadcasting, writing literary works 
and etc. By provision of professional services the above 
mentioned authors mean teacher help provided to the 
society in solving certain problems, on the basis of their 
knowledge and acquired experience: performance of 
contracted research, evaluation of other institutions or 
study programmes, counselling provided to societal or 
private organizations, support in implementing the ob- 
jectives of regional, national or international politics, lec- 
tures or seminars delivered for certain population groups, 
participation in television and radio broadcastings, etc. 

Universities should have a concrete staff develop- 
ment strategy (H. R. Kells and K. A. Nilsson, 1 995). On the 
other hand, employees should make the best use of the 
provided opportunities for their development. It is essen- 
tial that academic staff would acquire both professional 
and didactic' knowledge. The qualification development 
centres established at universities could play an impor- 
tant role in providing conditions for acquisition of new 
knowledge (D. Gudaityte 2000). The background of tra- 
ditional qualification development consisted of attend- 
ance of various courses and seminars; however, recently 
the pursuit to make development more purposeful is 
based on the growing attention to in-service education 
and training within the institution where the employee 
work (D. Hopkins, M. Ainscow and M. West, 1 998). 

The Guidelines of the Lithuanian Education for 2003- 
2012 (2002) foresee the necessity to implement the sys- 
tem of continuous teacher professional development. 
Systematic care of staff development means identifying 
who among the teachers should upgrade their qualifica- 
tion, what qualification development programme should 
be arranged, what resources are necessary for qualifica- 
tion improvement, how it could be possible to improve 
the organisation of this process (D. Baume, 1 995). Annual 
investigation should be carried out to determine if higher 
education quality improvement strategy is successfully 
implemented on the institutional level: it is advisable to 
analyse student, teacher and their administration reports 
about the work of academic staff. 

B. Everard and G. Morris (1997) claim that teacher 
qualification assessment is performed during their at- 
testation; opportunities should be created for teachers to 
meet their supervisors and review the performed work 
critically and thoroughly. After attestation employee 
achievements and possibilities for development can 
be highlighted or problems may be revealed which re- 


1 Here term "didactic knowledge" is understood in student centered 
approach, when modern and interactive teaching/learning methods 
are used. 
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gausos ir jvairoves destytojams butina ieskoti „naujq 
jvairesniq darbo formq ir metodq, ypac akcentuojant 
interaktyvius metodus, skatinancius kritinio mqstymo 
ugdymq... destytojas... tampa konsultantu, patareju, 
mokanciu bendradarbiauti, dalyvauti jvairiuose pasikei- 
timo projektuose ir programose. Tam butinas uzsienio 
kalbq mokejimas, susipazinimas su kitq saliq aukstojo 
mokslo sistemomis; darbo su naujomis informacinemis 
ir komunikacinemistechnologijomisjgudziai" (p. 40-41). 
Destytojai turi panaudoti savo moksliniq tyrimq rezulta- 
tus destydami, integruoti naujausias mokslo ir praktines 
idejas, nedelsdami reaguoti j pokycius (V. Kundrotas, 
1996). 

• Apibendrinant tai, kas pasakyta, galima teigti, kad 
destytojq profesinj tobulejimq nusako sie kriterijai: 

• taikomq destymo ir studijq metodq tinkamumas, 

• informaciniq technologijq taikymo studijose daz- 
numas, 

• studentq pasiekimq vertinimo metodikos tin- 
kamumas, 

• parengtos studijq medziagos, apimancios studi- 
jq dalykg turinio suderinamumg su studijg rezultatais, 
kokybe, 

• studijg turinio perteikimo uzsiemimuose pro- 
fesionalumas, 

• destytojq aktyvumas moksliniuose tyrimuose, stu- 
dijg programg rengime ir vertinime, 

• parengtg publikacijg kokybe, 

• destytojg profesinio tobulejimo strategijos jgy- 
vendinamumas. 

Analizuojant universitetg studentg ir destytojg 
nuomon^ apie destytojg profesinio tobulejimo priorite- 
tus nustatyta, kad ji is esmes sutampa vertinant pirmuo- 
sius tris tobulejimo uzdavinius. Respondentai vienodai 
pripazjsta, kad destytojams svarbiausia - taikyti tinka- 
mesnius destymo ir studijg metodus (studentg x =5,90, 
destytojg x=5,91, svarbiausias atsakymas vertinamas 
8), uzsiemimg metu profesionaliau perteikti studijg 
turinj (studentg x=5,63, destytojg x=5,32) ir geriau 
parengti savarankiskg studijg medziagg (studentg x 
=5,44, destytojg z=4,97). Labiausiai skiriasi studentg ir 
destytojg poziuriai j dalyvavimg moksliniuose tyrimuo- 
se ir studentg pasiekimg vertinimo metodikos taikymg. 
Destytojg nuomone, jg aktyvumas tyrimuose yra per 
mazas, o studentams jis atrodo pakankamas. Studentai 
siulo skirti daugiau demesio tinkamam jg pasiekimg 
vertinimo metodikos sukurimui, taciau destytojams si 
sritis atrodo palyginti ispletota. Respondentg atsakymai 
del destytojg profesinio tobulejimo prioritetg pateikti 3 
paveiksle. 

Destytojg issakyta nuomone, jog jie noretg akty- 
viau dalyvauti moksliniuose tyrimuose rodo, kad jie kri- 


quire solutions. The above mentioned authors assert that 
teacher qualification improvement is mainly determined 
by higher education institution values, goals and study 
programme plans. 

Identifying student achievements, teachers should 
remember that the goal of assessment system is to pur- 
sue the development of students. On the basis of feed- 
back, it is important to provide such information which 
could be used by students in choosing on whether to 
continue acting in the same mode or to change action 
plan. Students have to be aware in advance when they 
are going to be assessed, what competencies will be 
identified and how it will be done. R. Lauzackas and M. 
Tereseviciene (2003) emphasise comprehensiveness and 
transparency of evaluation criteria: "criteria, their nature 
and the weight of the final evaluation are to be known 
to every student. If there are no possibilities to foresee 
this in the study programme announcements, students 
are informed about this in written form at the beginning 
of the semester together with ... information related to 
studies" (p. 303). 

The shift from traditional teaching to studying based 
on openness and flexibility is very important (G.Linkaityte, 
A. Valiuskeviciute, R. Kuncaitis, L. Zilinskaite, 2004). D. 
Gudaityte (2000) stresses that due to the number and va- 
riety of students teachers have to look for "new various 
work forms and methods, in particular, emphasising in- 
teractive methods which enhance critical thinking devel- 
opment. ... a teacher ... becomes a counsellor, advisor, 
who knows how to communicate and participate in vari- 
ous exchange projects and programmes. This requires for 
foreign language competence, acquaintance with higher 
education systems of other countries; skills to work with 
new information and communication technologies" (p. 
40-41 ).Teachers should use the findings of their scientific 
research in their teaching, integrate the latest theoretical 
and practical ideas and react to changes immediately (V. 
Kundrotas, 1996). 

Summarising what has been said, it is possible to 
state that teacher professional development is defined 
by the following criteria: 

• suitability of applied teaching and study methods, 

• frequency of application of information technolo- 
gies in studies, 

• suitability of assessment methodology of student 
achievements, 

• quality of the prepared study material which in- 
cludes compatibility of study subject content with study 
outcomes declared in the study programme, 

• professional delivery of study content in lectures, 

• teacher active participation in scientific research, 
study programme development and assessment, 

• quality of written publications, 

• implementation of teacher professional develop- 
ment strategy. 
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a - Studijij metodai / Study methods 

b - Studijij turinys uzsiemimuose/ 
Study content in lectures 

c - Studijij medziaga / Study material 

d - Vertinimo metodika / 

Assessment methodology 

e - Informacines technologijos / 
Information technologies 

f - Profesinio tobulejimo planai / 
Professional development plans 

g - Moksliniai tyrimal / 

Scientific research 

h - Publikacijij kokybe / 

Quality of publications 



Atsakymai / Responses 


Studentai / 
Students 

Destytojai / 
Teachers 


3 pav. Destytojg profesinio tobulejimo prioritetai studentg ir destytojq poziuriu 
Fig. 3. Teacher professional development priorities in student and teacher attitude 


tiskai vertina demesj, skiriamg mokslinitj tyrimcj veiklai 
ir pageidautcj tq demesj padidinti. Studentai sios veiklos 
nelaiko prioritetine galbut del to, kad jie nedaug zino 
apie destytojg atliktus mokslinius tyrimus, tad studijuo- 
jantiesiems gali atrodyti, kad destytojai yra gana daug 
nuveik^ kaip mokslininkai ir turetg daugiau pastangg 
skirti destymo gerinimui. 

3 

STUDENTy PASIEKIMy GERINIMAS 

Studentg pasiekimai apima jg jgytas zinias, gebejimus 
ir vertybes. Visa tai sudaro subjektyvi^jq studijg rezul- 
tatg dalj (K. Pukelis ir N. Pileicikiene, 2005). Studijg pa- 
siekimai atspindi studentg visapusj tobulejimg - aka- 
deminj, profesinj ir asmeninj. Tiriant siuos pasiekimus 
svarbu paanalizuoti ir studentg nubyrejimo rodiklius 
bei jg priezastis, egzaminavimo procedures, absolven- 
tg jsidarbinimo klausimq, darbdavig nuomonQ apie 
absolventg pasiekimus, jg kompetencijg atitikimg tarp- 
tautiniams standartams ir pan. (H. R. Kells ir K. A. Nils- 
son, 1995). 

Sios srities tyrimuose pabreziama ir socialinig gebe- 
jimg svarba, kurybiskumo, o ypac savarankiskumo ple- 
tote, sudaranti prielaidas studentg pasiekimg gerinimui. 
D. Gudaityte (2000) pazymi tai, kad studijg metu isple- 
totas savarankiskumas veliau bus naudingas profesinei 
veiklai. L. Kraujutaityte (2002) yra pasiuliusi rasti pu- 


Analysis of the opinion of university students and 
teachers about teacher professional development pri- 
orities revealed that opinions essentially coincided while 
assessing the first three developmental tasks. Respond- 
ents equally acknowledged that it was most important 
for teachers to apply more appropriate teaching and 
study methods (student x=5.90, teacher x =5.91 , the 
most important response was evaluated by 8), to deliver 
study content in a more professional way (student x 
=5.63, teacher x=5.32) and prepare the material for in- 
dependent studies better (student x=5.44, teacher x 
=4.97). Student and teacher attitude differed most while 
evaluating participation in scientific research and appli- 
cation of student achievement assessment methodol- 
ogy. According to teachers, their participation in research 
was not active, according to students, it was sufficient. 
Students proposed devoting more attention for develop- 
ing a more relevant methodology for their achievement 
assessment, whereas teachers considered that method- 
ology sufficiently developed. The respondents' answers 
with regard to teacher professional development priori- 
ties are presented in Figure 3. 

Teachers expressed intention to participate more ac- 
tively in scientific research shows that they assess the at- 
tention devoted to scientific research activity in a critical 
way and would like to increase this attention. Students do 
not consider this activity to be a priority perhaps due to 
lack of knowledge about teacher performed scientific re- 
search; therefore, students mightthinkthatteachers have 
already performed a lot as researchers, thus they should 
devote more efforts for improvement of teaching. 
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siausvyrq tarp destymo ir savarankisko studentg darbo. 
Studijg turinyje visg pirma turetg buti kreipiama daug 
demesio j „savarankisko ir pilietisko, bendruomenei 
jsipareigojusio asmens ugdymq... Asmeniui bus svar- 
bu suvokti ir issaugoti savo tapatyb^, suvokti ir moketi 
siekti savo gyvenimo tikslg. Jam reikes labiau pasitiketi 
savimi, nebijoti rizikuoti, sugebeti laiku imtis reikiamos 
iniciatyvos, veikti kryptingai ir nuosekliai" (Svietimo gai- 
res, 1 42 p.). 

Studentams svarbu sugebeti interpretuoti gauna- 
mq informacijq, kritiskai jq jvertinti ir pritaikyti realig 
problemg sprendimui, o ne vien tik jq atkartoti. V. Serno 
tyrimuose teigiama, kad studentas, vadovaujamas des- 
tytojo, pats turi sugebeti „susirasti informacijq, jq anali- 
zuoti, apibendrinti, pritaikyti savo veiklai, salies, pasaulio 
kulturos, gamybos pletrai" (2000, p. 80). Studentai turi 
issiugdyti nuostatas ir gebejimus mokytis visq gyveni- 
mq, sugebeti savarankiskai organizuoti savo mokymqsi, 
jsivertinti ir siekti nuolattobuleti. 

R. Kucinskiene (2003) pabrezia savo karjeros valdy- 
mo gebejimg pletojimo svarbq studijg metu. Studentai 
privalo ismokti planuoti savo karjerq: jaunimas turi„jgy- 
ti karjeros planavimo zinig bei gebejimg, didinancig jo 
galimybes jsidarbinti, siekti karjeros aukstumg ir pras- 
mingo profesinio gyvenimo kelio" (K. Pukelis, 2003, p. 
69). Tai padesjam ateityje suvokti darbo rinkos porei- 
kius ir jos kaitos tendencijas bei savo perspektyvas pa- 
sirinktoje profesineje srityje, isugdys gebejimg reaguoti 
j pokycius. 

Taigi, is to kas pasakyta, galima konstatuoti, kad sie 
vertinimo kriterijai galetg nusakyti studentg pasiekimg 
gerinimq: 

• studentg akademinis pazangumas, 

• asmeninis tobulejimas (savarankiskumo ir kury- 
biskumo pletojimas, bendravimo ir karjeros valdymo 
gebejimai), 

• pasirengimas t^sti studijas, 

• pasirengimas profesinei veiklai. 

Studijg kokybes tobulinimo prioritetg tyrime da- 
lyvav^ studentai ir destytojai absolventg pasirengimq 
profesinei veiklai laike svarbiausiu tobulinimo uzdavi- 
niu (studentg x =5,20, destytojg - 4,58, kai svarbiausias 
atsakymas vertinamas 7); o savarankiskumg - treciuoju 
(atitinkamai x=3,95 ir 4,44); gebejimg reaguoti j poky- 
cius - ketvirtuoju [x =3,71 ir 4,03); akademinj pazangu- 
mg - penktuoju (x=3,70 ir 3,79); pasirengimg t^sti stu- 
dijas - sestuoju (studentai, jg x =3,65) arba septintuoju 
(destytojai, jg x=3,30) tobulinimo uzdaviniu. Labiausiai 
studentg ir destytojg poziuriai skiriasi j kurybiskumo ir 
bendravimo ir bendradarbiavimo gebejimus. Destytojg 
nuomone, kurybiskumas, turetg buti labiau pletojamas 
(antrasis prioritetas), o studentai mano, kad jis yra pa- 
kankamas (septintasis prioritetas). Bendravimo ir ben- 


3 

IMPROVEMENT OF STUDENT 
ACHIEVEMENTS 

Student achievements involve their acquired knowl- 
edge, skills and values. All this constitutes a subjective 
part of study outcomes (K. Pukelis and N. Pileicikiene, 
2005). Study achievements reflect overall development 
of students - academic, professional and personal. Re- 
searching these achievements it is also important to 
analyse student drop out indicators and their reasons, 
examination procedures, graduate employment op- 
portunities, employer opinion about graduate achieve- 
ments, adequacy of their competencies to international 
standards and etc. (H. R. Kells and K. A. Nilsson, 1 995). 

Research in this area also emphasises the importance 
of social skills, creativity and, particularly, development 
of independence which creates premises for student 
achievement improvement. D. Gudaityte (2000) asserts 
that skills of independent work developed during studies 
will later be useful in professional activity. L. Kraujutaityte 
(2002) suggests ensuring a balance between teaching 
and independent student work. Study curriculum should 
first focus on the "development of independent and civic 
person, committed to the society ... A person has to per- 
ceive and secure his/her identity, to understand and know 
how to seek for life goals. One will have to be more self- 
confident, not to be afraid to take risks, to be able to take 
the necessary initiative in time, to act purposefully and 
coherently" (Svietimo gaires, 142 p.). 

It is important for students to be able to interpret the 
obtained information, to evaluate it critically and apply to 
the solution of real life problems, not only to repeat it. V. 
Sernas claims in his research that a student, under teach- 
er's supervision, has to be able "to find information, to 
analyse it, to summarise and adapt to his/her own activity, 
to the development of the country, nation, world culture 
and development of production" (2000, p. 80). Students 
have to develop lifelong learning dispositions and skills, 
to be able to organize their learning independently, per- 
form self-evaluation and seek to improve constantly. 

R. Kucinskiene (2003) emphasises the importance to 
develop one's career management skills during the stud- 
ies. Students have to learn to plan their career: the youth 
has "to acquire career designing knowledge and skills, 
which increase their opportunities to find employment, to 
seek for career heights and meaningful professional life" 
(K. Pukelis, 2003, p. 69).This will help them to comprehend 
labour market needs in the future and its change tenden- 
cies as well as one's perspectives in the chosen profession- 
al area, and will develop a skill to react to changes. 

Thus, on the basis of what has been said it is possible 
to state that the following assessment criteria could de- 
fine student achievement improvement: 

• student academic progress, 
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6,0 


a - Pasirengimas profesinei veiklai / 
Preparation for professional activity 

b-Bendravimo gebejimai / 
Cooperation skills 

c - Savarankiskumas / Independence 

d - Gebejimas reaguoti j pokycius / 
Ability to react to changes 

e - Akademinis pazangumas / 
Academic progress 

f - Pasirengimas tgsti studijas / 
Preparation to continue studies 

g - Kurybiskumas / Creativity 


5,0 - 


4,0 



a b c d e f g 

Atsakymai / Responses 


4 pav. Studentq pasiekimg gerinimo prioritetai studentg ir destytojg poziuriu 
Fig. 4. Student achievement improvement priorities in student and teacher attitude 


Studentai / 
n . . 
Students 

Destytojai / 
Teachers 


dradarbiavimo gebejimams ugdyti studentai siulo skirti 
didesnj demesj (antrasis prioritetas), taciau destytojai 
jsitikinq, kad studentams sig gebejimg pakanka (sesta- 
sis prioritetas). Respondentg poziuris j studentg pasieki- 
mg gerinimo prioritetus pateiktas 4 paveiksle. 

Skirtinga nuomone del kurybiskumo pletojimo gali 
rodyti tai, kad studentai nesuvokia sio gebejimo svar- 
bos jg profesinei veiklai arba mano esq labai kurybingi 
ir tarn nelinkq skirti daug demesio. Studentg nuostata 
labiau pletoti bendravimo ir bendradarbiavimo gebeji- 
mus gali reiksti tai, kad jie pasigenda nuosirdaus, kole- 
gisko dialogo su destytojais ir vieni su kitais. Kita vertus, 
sig gebejimg laikymas prioritetiniais gali reiksti ir tai, 
kad komunikabilumq ir kolektyvinio darbo jgudzius stu- 
dentai suvokia kaip ypac svarbius jg profesinei veiklai. 

ISVADOS 

Studentg ir destytojg nuomone, trijuose tirtuose Lietu- 
vos universitetuose svarbiausiais studijg kokybes geri- 
nimo uzdaviniais laikomi studijg kokybes uztikrinimo 
sistemos gerinimas, destytojg profesinis tobulejimas ir 
studentg pasiekimg gerinimas. Sig kokybes siekinig jgy- 
vendinimq sqlygoja sie prioritetai: 

1. Aiskig studijg kokybes vertinimo kriterijg jvardi- 
jimas, planingas studijg kokybes gerinimas, visos uni- 
versiteto bendruomenes dalyvavimas studijg kokybes 
gerinime. 


• personal development (improvement of independ- 
ence and creativity, communication and career manage- 
ment skills), 

• preparation to continue studies, 

• preparation for professional activity. 

Students and teachers, who participated in the research 
on higher education quality improvement priorities, con- 
sidered the preparation of graduates for their professional 
activity to be the most important developmental task (stu- 
dents x=5.20, teachers - 4.58, when the most important 
answer was assessed by 7); whereas independence was 
considered to be number three according to importance ( 
x =3.95 and 4.44, respectively); ability to react to changes 
as number four (z=3.71 and 4.03); academic progress as 
number five (x=3.70 and 3.79); preparation to continue 
studies as number six (students z=3.65) or seven (teach- 
ers x =3.30). Student and teacher attitudes to creativity 
and communication as well as cooperation skills differed 
most. According to teachers, creativity should be devel- 
oped more (priority two), whereas the students considered 
it to be sufficient (priority seven). Students proposed to 
devote more attention to the development of cooperation 
and communication skills (priority two); however, teachers 
were convinced that students had sufficient skills of this 
kind (priority six). Respondents'attitude to student achieve- 
ment improvement priorities is presented in Figure 4 . 

A different opinion in terms of creativity development 
can indicate that students do not understand the impor- 
tance of this skill for their professional activity or think of 
themselves as being very creative and do not intend to de- 
vote more attention to it. Students' disposition to develop 
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2. Tinkamesniq destymo ir studijg metodqtaikymas, 
profesionalesnis studijg turinio perteikimas uzsiemimg 
metu, kokybiskesnes savarankiskg studijg medziagos 
parengimas. 

3. Geresnis studentg pasirengimas profesinei 
veiklai, labiau ispletoti jg bendravimo gebejimai, 
kurybiskumas. 

Atliktas tyrimas padejo nustatyti, kq reiketg gerinti 
universitetuose pirmiausia, taciau butini detalesni tyri- 
mai, kurie padetg issiaiskinti, /code/ ir kaip visa tai butg 
galima padaryti. Isryskej^s poreikis apibrezti aiskesnius 
studijg kokybes vertinimo kriterijus gali rodyti, kad kri- 
terijai nera gerai suvokti universiteto bendruomenes 
arba kad jg sgrasas nera issamus. Atskleista tinkamesnig 
destymo ir studijg metodg taikymo butinybe rodo, kad 
butina isirti, kokie metodai studentg ir destytojg laikomi 
yra tinkamais, o kokie yra netinkami, kokiais atvejais jie 
turi buti taikomi ir pan. Destymo kokybes tyrimai galetg 
buti pletojami siekiant issiaiskinanti, ar studijg progra- 
mg rengimas ir jg jgyvendinimas grindziamas studijg 
rezultatais. 
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cooperation and communication skills more can mean 
they lack a sincere and collegial dialogue with teachers and 
with each other. On the other hand, considering these skills 
as priority areas may indicate that students consider com- 
municability and collective work skills to be particularly im- 
portant for their professional activity. 


CONCLUSIONS 

According to students and teachers, the most important 
tasks of higher education quality improvement in three 
researched Lithuanian universities are as follows: im- 
provement of higher education quality assurance system, 
teacher professional development and student achieve- 
ment improvement. The implementation of these qual- 
ity pursuits are determined by the following priorities of 
improvement: 

1. Identifying clear criteria for higher education qual- 
ity assessment, planned higher education quality improve- 
ment, participation of the whole university community in 
higher education quality improvement. 

2. Application of more suitable teaching and study 
methods, a more professional delivery of study content 
during lectures and seminars, a more qualitative prepara- 
tion of study material. 

3. A better preparation of students fortheir professional 
activity, more developed cooperation skills and creativity. 

The performed researched allowed to determine what 
needs to be improved first at universities; however, a more 
detailed research is necessary to help to clarify why and 
how all this can be done. The identified need to define as- 
sessment criteria for higher education quality more clearly 
can suggest an idea that criteria are not well perceived by 
university community or that their list is not comprehen- 
sive. The revealed necessity for the application of more 
suitable teaching and study methods shows that it is nec- 
essary to explore what methods are considered by the 
students and teachers to be suitable and what are unsuit- 
able, in what cases they have to be applied and etc. Teach- 
ing quality research can be elaborated at clarifying if study 
programme design and its implementation are based on 
study outcomes. 
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